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Abstract
Introduction: School dropout represents a problem among higher education institutions, that prevails and affects the 

professional development of students. Objective: Prove relations between demotivation, teaching skills, satisfaction of 

academic expectations and tutoring in a University in a South of Sonora, México.  Method: A scale of factors associated with 

dropping out was used (Tutoring Scale, Scale of Satisfaction of Academic Expectations, Scale of Teaching Competencies and 

Scale of Motivation), applied to 359 students from 6 different professions, chosen at random where 161 were men, 191 women, 

aged from 18 to 51 years old. Results: Tutoring, academic expectations satisfaction and teaching competences had a positive 

and significative covariances among these constructs. Regarding the demotivation factor, it was appreciated a negative 

covariance with the remaining constructs, which suggest the presence of divergent validity between this and the rest of the 

constructs. Conclusion: At higher levels of tutoring, academic and teaching competences expectations satisfaction, there will 

be lower levels of demotivation. The limitations of the study are discussed.

Key words: quality of education; education and development; pedagogical innovation; motivation; tutoring (education). 

La desmotivación y su relación con factores académicos y psicosociales 
de estudiantes universitarios

Resumen
Introducción: La deserción escolar constituye una problemática entre las instituciones de educación superior, que prevalece 

y afecta el desarrollo profesional de los estudiantes. Objetivo: Comprobar relaciones entre desmotivación, competencias 

docentes, satisfacción de expectativas académicas y tutorías en una universidad del sur de Sonora, México. Método: Se 

empleó una escala de factores asociados a la deserción (Escala de Tutoría, Escala de Satisfacción de Expectativas Académicas, 

Escala de Competencias Docentes y Escala de Motivación), aplicada a 359 estudiantes de seis carreras, elegidos al azar, 161 

son hombres, 191 mujeres, con edades de entre 18 a 51 años. Resultados: Indican que la tutoría, satisfacción de expectativas 

académicas y competencias docentes tuvieron covarianzas positivas y significativas. Con respecto a la desmotivación, 

*Correspondence:
Martha Alejandrina Zavala Guirado
Martha.zavala@itson.edu.mx

Revista Digital de Investigación 
en Docencia Universitaria, 15(2)
e-ISSN: 2223-2516  
© Universidad Peruana de Ciencias Aplicadas



Demotivation and its relation with academic and 
psychosocial  factors in university students

Revista Digital de Investigación en Docencia Universitaria 2021, 15(2) 2

According to the background, the factors that 
will be analyzed in this study are motivation, 
satisfaction of academic expectations, tutoring, 
and teaching performance.

According to Ramírez and Olmos (2020), 
motivation in an educational context can be 
defined as the positive attitude for learning to 
take place. From the point of view of Naranjo 
(2010), motivation can be related to personal or 
academic factors, with the teacher’s attitude being 
one of the academic factors that causes students 
to become unmotivated. In this sense, Rodríguez-
Pérez (2012) and Triana et al. (2016) highlighted 
the decisive role that motivation plays in students 
through the role of the teacher, the methodology 
used, and the relationships established to promote 
interaction with the students, managing to modify 
the students’ interest, needs, and even skills.

Motivation has a special interest in cognitive 
aspects, intelligence or meaningful learning, and 
the overcoming of motivational situations in 
diverse fields, such as the social and educational 
(Armas, 2019). This diversification allows the 
emergence of diverse points of view that help to 
understand the construct of motivation in certain 
areas (Reeve, 2008).

According to the theory of self-determination, 
motivation does not have a single component 
that defines it; it is composed of three aspects or 
approaches to analysis: the global, the contextual, 
and the situational. The global has a general 
orientation and is associated with the personality 
of the subject. The contextual locates the subject 
in specific activities, such as education or work, 
and is directly influenced by social aspects. In 
relation to the situational sphere, specific actions 
or situations occur at a specific time, which will not 
repeat themselves in their lives (Stover et al., 2017).

On the other hand, according to Pichardo et 
al. (2007), expectations have been studied in 
psychology and education under the precept of 
the influences of some people on others and of 
expectations themselves becoming reality, which 
is a process in which beliefs and expectations 
affect their behavior, leading others to a response 
that confirms those beliefs. This phenomenon 
has been called the Pygmalion effect or self-
fulfilling prophecy. Similarly, Bandura (1977), to 

esta covarió de manera negativa con los tres constructos 

restantes, lo que sugiere validez divergente entre el resto de 

los constructos. Conclusión: A mayores niveles de tutoría, 

satisfacción de expectativas académicas y competencias 

docentes, existirán menores niveles de desmotivación. Se 

discuten las limitantes del estudio.

Palabras clave:  calidad de la educación; educación y 

desarrollo; innovación pedagógica; motivación; tutoría 

(educación). 

Introductión

School dropout is a big concern within institutions 
of Higher Education, since no matter how many 
efforts are made to solve it with funding, quality 
education programs, and strengthening of faculty 
training, the phenomenon prevails and affects the 
professional development of students. For that 
reason, it has become an object of study in order 
to find variables related to or causing the dropout 
of studies.

When investigating the factors that lead to 
dropout in university students, models and 
theories have been generated that attempt to 
explain the phenomenon. Zavala et al. (2015) 
developed a model organizing external, internal, 
and bilateral factors, and found that lack of 
motivation is one of the elements that constitute 
the internal aspects of the student that cause their 
desire to abandon their studies.

In another study carried out in Mexico, Mares 
et al. (2012) carried out a correlation between 
the motivational characteristics of students and 
their academic competencies, corroborating 
that the former are a factor of greater impact, 
which can lead students to make the decision to 
drop out.

On the other hand, in their research, Freixa et 
al. (2018) concluded that university dropout is a 
consequence of multiple factors among which 
stand out aspects of the context that can influence 
this decision, as well as psychosocial or academic 
factors, such as not being happy with the program 
they chose or with the achievements in their 
courses, and even the individual characteristics 
of each student.
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free exchange of ideas, to conduct research in an 
ethical manner and disseminate their conclusions, 
or stay updated on the subject in which they are 
specializing, as well as to honestly manage the 
funds assigned to them. Likewise, Salazar et al. 
(2016) pointed out that, for the professional profile 
of professors, competencies would refer to (a) 
knowledge, including information, theories; (b) 
know-how, by performing competent actions; and 
(c) knowing how to be, explained through values 
and standards required for performance.

Arias et al. (2018), considering the 
recommendations of UNESCO and the 
Organisation for Economic Co-operation and 
Development (OECD), established that university 
teaching competencies are composed of skills, 
abilities, aptitudes, attitudes, and values used in 
teaching and learning so that students develop 
their competencies for their professional life. 
Some of the university teaching competencies 
are content selection, being comprehensible, 
use of ICTs, design and organization of learning 
activities, communication with students, tutoring, 
evaluation of teaching and learning, research, 
teamwork, and use of didactic techniques.

Regarding the effect of the competencies of 
university professors, Díaz and Osuna (2021), 
and Román (2013) found that they have a strong 
impact on the permanence or dropout of students. 
This can be determined through the interaction 
and the implementation of certain pedagogical 
practices by offering cognitive and socio-affective 
strategies, by promoting the development of 
skills and abilities, as well as by showing interest, 
motivation, certain expectations or attitudes, as 
good teaching performance is a protective factor 
against school dropout or failure.

Among the pedagogical practices, we find 
tutoring, defined as the pedagogical action which 
provides monitoring, accompaniment, or guidance 
in educational processes to improve the students’ 
performance based on their needs and conditions, 
in addition to aiming for their comprehensive 
growth (Cambours de Donini et al., 2011; Martínez 
et al., 2017). It is also considered a teaching action 
of intervention for training purposes established 
to follow up on students so that they develop 
rational qualities (Aguilera, 2019; Arbizu et al., 

describe the elements of expectations, included 
in his terms the attainment of goals based on the 
experiences of individuals, as well as expectations 
of results and expectations of efficacy. For the 
analysis of personal efficacy expectations, he also 
considered four elements, such as performance 
achievements, indirect experiences, verbal 
persuasion, and physiological states, with which, 
in the end, the individual will or will not manifest 
coping behaviors on different experiences.

Expectations have been studied from the point 
of view of both teachers and students. With regard 
to the latter, research has attempted to determine 
what they expect from the university as an 
institution and from its services. The expectations 
they have towards the teaching-learning process 
have also been analyzed, being here where the 
teacher’s relationship with expectations has been 
examined (Castañeda & Alarcón, 2019; Pérez, 2015; 
Pichardo et al., 2007), which are represented by 
everything students expect to do and achieve 
in university, symbolized in the academic and 
social adjustment dimensions. They can serve 
as cognitive orientation and motivation and 
help students commit to their education, so it is 
necessary for institutions to know what students 
expect in terms of their satisfaction and needs in 
order to plan accordingly (Conde et al., 2017).

In the opinions of Orozco et al. (2021) and 
Torres et al. (2014), teaching competencies refer 
to everything related to teaching practice, its 
aims, improvement, and professionalization. 
In addition, they argue that they integrate 
knowledge, skills, and attitudes related to 
research, association, dissemination, teaching 
quality, cooperation, and leadership in different 
educational contexts, and that the competencies 
that teachers should develop are the ability to 
plan and organize learning, manage learning, 
communicate effectively, value learning 
achievements, and organize their improvement 
and training.

 In that sense, the United Nations Educational, 
Scientific and Cultural Organization and the 
International Labor Organization (UNESCO & ILO, 
2008) established as duties of university professors 
to teach effectively, to be impartial and equitable 
with students and colleagues, to encourage the 
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purpose, three hypotheses were proposed:
1.	 Tutoring is related to the satisfaction 

of academic expectations and teaching 
competencies.

2.	 Teaching competencies are related to the 
satisfaction of academic expectations.

3.	 Demotivation is negatively and 
significantly associated with tutoring, 
satisfaction of academic expectations, and 
teaching competencies.

Method

Design
The research approach is quantitative and its 
scope is explanatory, seeking an explanation and 
determination of the phenomena (Hernández et 
al., 2014). In the quantitative context, predictive 
studies can be applied in which a causal 
relationship is established between various 
variables with the aim of testing the relationship 
and influence of quantitative variables and 
establishing a prediction fit model.

Participants
For the study, the probabilistic method was used 
(Hernández et al., 2014) with randomly selected 
students enrolled in six educational programs at 
a university in southern Sonora, being a total of 
359 students. They represent 40% of the student 
population, from different terms, of which 161 
are men (45%), 191 are women (53%), and eight are 
missing values (2.2%); their ages are between 18 
and 51 years; 351 of them reported being single, 
while seven subjects indicated that they were 
married. With respect to family income, it was 
found that they were in the category of 2,501 to 
4,000 pesos per month.

Instrument
For the development of the study, a scale of factors 
associated with dropout elaborated by Zavala, et 
al. (2018) was used. The instrument showed high 
indexes of internal consistency for each factor 
(the Omega coefficient varied between .89 and 
.95 for the twelve factors). A confirmatory model 

2005). Although the concept has been approached 
in different languages—in English mentoring, 
tutoring, coaching; in French tutorat, conseil 
pedagogique, acompagnement—, they have 
something in common: a teacher-tutor who guides 
or orientates students in academic, administrative, 
and intellectual aspects (Delgado-García et al., 
2020; Lobato et al., 2004).

Through tutorial action, factors related 
to integration into university life, academic 
development, shaping of the professional profile, 
development of competencies, insertion into the 
labor market, and personal development can be 
addressed (Pérez et al., 2017). In addition, it is 
a prevention strategy, as the student is guided 
in their academic, personal, and professional 
development. It also supports learning, and the 
acquisition of certain skills is facilitated (De la Cruz 
et al., 2011; Martínez et al., 2016).

It is crucial to study the factors related to higher 
education dropout, as it is a severe problem that 
affects most Higher Education Institutions (IES). 
In this university in southern Sonora, which is 
the subject of study, according to information 
provided by the Department of Student 
Registration, specifically in the 2009 cohort in 
one campus, Industrial and Systems Engineering 
(IIS) recorded a total dropout of 42.5%; Software 
Engineering (ISW), 16.6%; Business Administration 
(LA) and Tourism Business Administration 
(LAET), 49.9%; Education Science (LCE), 24.3%; 
and Psychology, although it does not yet have a 
graduating class, 36%. In another  campus, 33.33% 
dropped out of IIS; 26%, of LA; 30%, of LCE; and 35%, 
of LAET. In general terms, it can be determined 
that 35.25% and 31.37% of the students enrolled 
in some of the educational programs in the 2009 
cohort at these campuses, respectively, dropped 
out (Technological Institute of Sonora [Instituto 
Tecnológico de Sonora, ITSON], 2015).

Considering the above, this study identifies 
student psychosocial factors, such as lack 
of motivation and satisfaction of academic 
expectations, and institutional and administrative 
factors related to tutoring and teaching 
competencies. The study aims to test the 
relationships between these four constructs in a 
university in southern Sonora (Mexico). For this 



Revista Digital de Investigación en Docencia Universitaria 2021, 15(2) 5

González, I., Vázquez, M., Zavala,  M.

the study, they were informed of their rights and 
ethical responsibility in the answers they gave, and 
they were assured of the protection of the identity 
of the people who participated as informants in the 
research. Subsequently, the groups were visited, 
and the questionnaire was applied collectively 
to 359 second, fourth, and sixth-term university 
students; however, within these groups, it was 
also applied to first, third, fifth, seventh, eighth, 
and tenth-term students, with a response time of 
between 20 and 30 minutes.

Data Analysis
For the analysis, the scales of the instrument were 
selected. Descriptive statistics were computed 
with the statistical program SPSS 27.0; the JASP 
program was used to determine the McDonalds 
Omega coefficient for each indicator; and the 
EQS software was used for the covariance model. 
Based on the indicator variables elaborated from 
the means of the items of each factor, the Pearson’s 
bivariate correlation test was carried out in order 
to demonstrate the relationship between the four 
constructs addressed as a preliminary step to 
testing the covariance model.

Before analyzing the results of the covariances 
to ensure the possibility of causal relationships, 
there must be evidence of convergent validity 
if there are high and significant factor weights 
between the observed variables and the proposed 
factors to which they correspond (Kline, 2005; 
Nunnally & Bernstein, 1995). As for divergent 
validity, evidence of divergent validity is obtained 
if two different constructs exhibit negative 
correlations (Campbell & Fiske, 1959).

Likewise, it was observed whether the data 
satisfied the assumption of multivariate normality; 
if not, it is suggested to estimate the model with 
the robust maximum likelihood method (Satorra 
& Bentler, 2001). Authors such as West et al. (1995) 
suggested evaluating whether the value of the 
multivariate standardized Mardia’s coefficient is 
situated at values greater than seven, which would 
indicate multivariate non-normality. To assess 
whether the model of covariance between the four 
constructs exhibits goodness of fit, six indicators 
were considered. It was evaluated whether the χ2 
value was non-significant (p> .05), which indicates 

with an acceptable goodness of fit was obtained 
(Chi-square = 151.94; P = 0.00001; CFI = .91; RMSEA 
= .089; in -90% confidence interval of RMSEA= .07, 
.10 and rs coefficient = .86), where four constructs 
were selected: tutoring, teaching competencies, 
satisfaction of expectations, and demotivation. 

Scale of Tutoring
It evaluates aspects related to the solution of 
students’ academic problems, as well as the 
promotion of study strategies. It has six items in 
Likert response format with five response options 
(1 = Strongly Disagree to 5 = Strongly Agree). An 
example of an item is “the tutor showed interest in 
the academic problems you had.”

Scale of Teaching Competencies
It was used to measure those activities that 
professors carry out during class, as well as to 
evaluate attitudes of positive interaction with 
students. It has nine items, with five response 
options in Likert format (1 = Never to 5 = Always). 
An item that exemplifies this scale is “professors 
use different strategies to teach.”

Scale of Satisfaction of Academic Expectations 
It evaluates the degree of identification of 
the student in relation to the university, the 
programchosen, and what they expect from each. It 
is made up of four items, with five response options 
in Likert format (1 = Definitely not to 5 = Definitely 
yes). An example of an item on this scale is “you find 
the program you have chosen interesting.”

Scale of Demotivation
It focuses its indicators on academic performance to 
obtain passing grades, as well as the effort to attend 
and arrive on time to class. It has six items in Likert 
format with five response options (1 = Definitely 
not to 5 = Definitely yes). One item to exemplify the 
content of this test is “you make an effort to excel at 
your studies.” It should be noted that the responses 
of the items were recoded inversely.

Procedure
In order to carry out the study, students were 
asked to sign an informed consent form in which 
they expressed their agreement to participate in 



Demotivation and its relation with academic and 
psychosocial  factors in university students

Revista Digital de Investigación en Docencia Universitaria 2021, 15(2) 6

analysis, we proceeded to test a structural model 
of covariance between the constructs. The value 
of the normalized Mardia’s coefficient was 43.56, 
showing no multivariate normality. Therefore, the 
estimation of the model was carried out with the 
robust maximum likelihood method. Regarding 
the values of the fit indicators, the Satorra-
Bentler Chi-square test (S-Bχ2) was 425.12, with 
269 degrees of freedom, being significant (p < .05). 
Nevertheless, the practical indexes reveal evidence 
of fit: the CFI reached a value of .95; the NNFI was 
.94; and the RMSEA obtained was .04. Likewise, the 
90% interval of the RMSEA had adequate values 
(.03 and .05), and all factor weights obtained 
significant values (t > 1.96, p < .05).

It was observed that, among three of the four 
constructs addressed (tutoring, satisfaction 
of academic expectations, and teaching 
competencies), there were positive and significant 
covariances that were directly proportional to 
each other, showing that they vary in the same 
direction. On the other hand, the demotivation 
factor was found to covary negatively with the 
other three constructs, which suggests that 
when one variable increases, the other variable 
decreases. According to the results, the greater 
the increase in tutoring, satisfaction of academic 
expectations, and teaching competencies, the 
greater the decrease in demotivation, which is 
supported by the specialized literature.

Discussion 

In relation to the first hypothesis, which refers 
to the relationship between tutoring and the 
satisfaction of academic expectations and 
teaching competencies, evidence was found 
to confirm it. With tutoring actions, students’ 
academic performance can be improved, including 
here the subjects passed per term (Cuevas et al., 
2017; Guerra-Martín et al., 2017), and academic 
potential can be maximized (Walvoord & Pleitz, 
2016). Similarly, students can gain confidence, 
feel less intimidated by revision exercises and 
exams, and work collaboratively by volunteering 
to participate in tutoring (Eaton, 2015). 

the absence of discrepancy between the data 
matrix and the proposed model. Regarding the 
practical fit indexes, the CFI, the NNFI, and the 
RMSEA were evaluated. The criterion for the first 
two is that their values should be above .95, while 
for the third, it is suggested that they should be 
less than .06 (Hu & Bentler, 2009). Finally, the fifth 
indicator to be evaluated consisted of the 90% 
confidence interval of the RMSEA, whose upper 
limit is suggested not to exceed .10 (Kline, 2005).

Results

Descriptive statistics were obtained for the items on 
each scale, and its corresponding Omega coefficient 
was computed since it is considered an adequate 
measure of reliability and allows for a more precise 
measurement. The results are shown in Table 1.

accompaniment of professors in terms of 
the tutoring program. However, in relation to 
the professors’ competencies, they stated that 
they almost always show positive interaction 
attitudes towards the students, motivate them, 
and use relevant strategies for them. Regarding 
the satisfaction of expectations, it was found that 
they have definitely fulfilled their expectations 
and that there is a sense of belonging to their 
university. Regarding demotivation, no negative 
indicators were found in their academic 
performance to obtain passing grades, as well as in 
the effort for attendance and punctuality. The four 
factors analyzed showed high reliability, which 
demonstrates confidence in the results of the scale.

A Pearson’s bivariate correlation analysis was 
carried out to determine the degree of association 
of the constructs addressed in terms of direction 
and magnitude. The results can be seen in Table 2.

According to the results, there is a negative 
correlation with the demotivation construct 
and the rest, which indicates that when there is 
demotivation, it moves in the opposite direction 
to tutoring, teaching competencies, and the 
satisfaction of expectations. The rest of the 
correlations are positive and significant, showing 
that these variables move in the same direction.

Taking into account the results of the correlation 
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Table 1 
Descriptive Statistics of the Measures Used

Scale/Items Min Max M SD ω

Tutoring

Your integration into university has improved with the academic tutoring 
program.

1 5 3.42 1.15 0.89

The tutor gave you guidance on study habits. 1 5 3.61 1.17 0.89

The tutor recommended techniques to help you study effectively. 1 5 3.45 1.23 0.89

The tutor helped you find solutions for the problems you presented during the 
tutorial sessions.

1 5 3.63 1.20 0.89

The tutor supported you in problem-solving activities. 1 5 3.58 1.18 0.89

The tutor showed interest in the academic problems you experienced. 1 5 3.88 1.11 0.89

Teaching competencies

Professors stick to the course syllabus. 1 5 4.36 .711 0.89

Professors set the rules with the students in mind. 1 5 4.09 .873 0.89

Professors motivate you to do the activities and tasks in class. 1 5 3.98 .931 0.89

Professors provide advice when requested. 1 5 3.96 1.00 0.89

Professors use different strategies to teach. 1 5 4.12 .867 0.89

Professors provide relevant activities for students. 1 5 4.05 .847 0.89

Professors provide feedback on homework assignments. 1 5 4.12 .790 0.89

Professors support students and help them solve academic problems. 1 5 4.06 .864 0.89

Professors evaluate and give feedback on each mid-term exam. 1 5 4.14 .902 0.89

Satisfaction of expectations

So far, the program has met your expectations. 1 5 4.18 .932 0.89

You feel identified with the university. 1 5 4.15 .978 0.89

You find your chosen program interesting. 1 5 4.57 .805 0.89

You feel proud to belong to the university. 1 5 4.33 .951 0.89

Demotivation

You strive to excel in your studies (R). 1 5 1.38 .613 0.89

You strive for good grades in all subjects (R). 1 5 1.51 .783 0.90

You are punctual in attending classes (R). 1 5 1.73 .884 0.90

You attend class normally at the established times (R). 1 5 1.42 .723 0.90

So far, you have been credited for the subjects you have taken (R). 1 5 1.56 .927 0.90

You consider to have an average grade higher than 8 (R). 1 5 1.65 1.02 0.90

Note. Min.: minimum; Max.: maximum; M: measure; SD: standard deviation; ω: omega coefficient; R; Inverse coding

Table 2
Pearson’s Bivariate Correlations

Constructs M SD 1 2 3 4

1 Tutoring 3.60 1.03 1.0

2 Teaching competencies 4.10 .609 .44* 1.0

3 Satisfaction of academic expectations 4.30 .757 .29** .40 1.0

4 Demotivation 1.54 .582 -.16** -.24 -.31 1.0
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their attitudes towards themselves, their peers, 
and the teaching situation in general. Likewise, 
when students expect to find a competent teacher 
in the classroom, they perceive them in a positive 
way, just as the class; the opposite happens when 
they have the expectation that the teacher will 
perform poorly. The authors agreed with other 
researchers on the fact that when students expect 
a poor teacher, they tend to have less favorable 
attitudes and behaviors towards the teacher and 
their own learning.

According to Villalobos et al. (2010), knowing 
the perceptions and expectations that university 
students have about university teaching helps to 
promote a change in the pedagogical structures 

In addition, they can positively influence the 
acquisition of certain skills, the perception of 
self-efficacy, and attitudes towards tutoring 
(Uzuner & Aktas, 2016). Finally, they can develop 
cognitive self-regulation skills such as monitoring, 
evaluation, and guidance (De Backer et al., 2014).

As to the second hypothesis, which postulated 
that teaching competencies are related to the 
satisfaction of academic expectations, it was also 
confirmed. According to Feldman and Theiss 
(1980), the expectations of students and teachers 
affect their attitudes and behaviors, as well as the 
people with whom they interact. These authors 
point out that they can simultaneously keep their 
expectations at such level that they will affect 
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Note. (t > 1.96, p < .05). Goodness of fit: S-Bχ2 (269 degrees of freedom, N = 359) = 425.12, p > .05; CFI = .95; 

NNFI = .94; RMSEA = .04. 90% confidence interval of RMSEA (.03, .05).

Figure 1 
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kept positive when the professors generate an 
environment of trust, openness, accompaniment, 
and interaction between students and them.

From this research, there are some 
recommendations for future studies. It is suggested 
to evaluate other undergraduate students to 
corroborate if the relationships between the 
constructs addressed remain or not. In addition, 
the research could be complemented with a 
qualitative approach to deepen on the responses 
provided and other categories that could emerge 
to add other variables that would allow a better 
explanation of the study phenomenon.

One limitation of this study is that the sample 
data was obtained from one university, so its 
findings cannot be generalized to the reality 
of institutions of other higher education in the 
region or in the country.

References

Aguilera, J.L. (2019). La tutoría universitaria como práctica 
docente: fundamentos y métodos para el desarrollo 
de planes de acción tutorial en la universidad. Pro-
Posições, 30, 1-27. http://dx.doi.org/10.1590/1980-6248-
2017-0038

Arbizu, F., Lobato, C., & del Castillo, L. (2005). Algunos mode-
los de abordaje de la tutoría universitaria. Revista de 
Psicodidáctica, 10(1), 7-21. https://www.redalyc.org/
pdf/175/17514745002.pdf

Arias, M. L., Arias, E., Arias, J., Ortiz, M., & Garza, M.G. (2018). 
Perfil y competencias del docente universitario reco-
mendados por la Unesco y la OCDE. Revista Atlante: 
Cuadernos de Educación y Desarrollo. https://www.
eumed.net/rev/atlante/2018/06/competencias-do-
cente-universitario.html

Armas, M. M. (2019). Hacer fluir el aprendizaje. International 
Journal of Developmental and Educational Psychol-
ogy, 2(1), 299-311. https://www.redalyc.org/jatsRe-
po/3498/349860126029/html/index.html

Bandura, A. (1977). Self-efficacy: Toward a unifying theory 
of behavioral change. Advances in   Behaviour 
Research and Therapy, 1(4), 139-161. https://doi.
org/10.1016/0146-6402(78)90002-4

Cambours de Donini, A.M., Iglesias, A., & Muiños de Britos, 
S.M. (2011). La tutoría en la Universidad: una estra-
tegia para la retención de los estudiantes. Congreso 
CLABES. http://revistas.utp.ac.pa/index.php/clabes/
article/view/853

Campbell, D.T., & Fiske, D.W. (1959). Convergent and discrimi-

and practices of higher education. The data 
obtained reveal the need to review the current 
conception of university teaching, especially 
with regard to undergraduate education, where 
students report a less positive perception of 
teaching and—this requires greater attention—
lower expectations. In the same vein, Morgan 
(2015) stated that expectations and experiences 
from other studies can be useful in attracting more 
students by improving educational processes, 
retention rates, and student experiences.

As for the last hypothesis, which stated that 
demotivation is negatively and significantly 
associated with tutoring, satisfaction of academic 
expectations, and teaching competencies 
was also corroborated: there were negative 
covariances between demotivation and the 
three previous constructs. According to Freixa 
et al. (2018), for students who have to work and 
study at the same time—implying a double 
effort to stay at university—the dissatisfaction of 
academic expectations and demotivation become 
determining factors for them to drop out of their 
studies.

According to Torres (2016), it is no longer 
enough to have teachers in the classroom with 
their plans, methodologies, and materials ready 
to adequately conduct a class. What students are 
really looking for is the affection that allows them 
to establish a class full of trust where the teacher 
interacts with the students, an environment 
of safety and respect. Accompaniment and 
understanding of the needs and expectations 
of students, as well as the ability to provoke in 
them the desire to continue with their training 
process until the successful completion of their 
studies, are elements that are currently required 
to maintain the motivation of students. Finally, 
the affective aspect promoted by the teacher can 
lead to motivation or demotivation in students.

It is concluded that tutoring actions can 
improve the academic performance of students; 
therefore, it is essential that universities pay 
special attention to this area, since it can make a 
difference in retaining students and keep them 
accompanied, advised, and guided until they finish 
their university studies. According to Feldman 
and Theiss (1980), students’ expectations can be 



Demotivation and its relation with academic and 
psychosocial  factors in university students

Revista Digital de Investigación en Docencia Universitaria 2021, 15(2) 10

Educativa, 36(1), 185-202. https://doi.org/10.6018/
rie.36.1.278971

Guerra-Martín, M.D., Lima-Serrano, M., & Lima Rodríguez, J.S. 
(2017). Effectiveness of Tutoring to Improve Acade-
mic Performance in Nursing Students at the Univer-
sity of Seville.  Journal of new approaches in Educa-
tional Research, 6(2), 93-102. https://doi.org/10.7821/
naer.2017.7.201

Hernández, R., Fernández, C., & Baptista, P. (2014). Metod-
ología de la Investigación (5ª ed.). Mc Graw Hill 

Hu, L. & Bentler, P.M. (2009). Cutoff criteria for fit indexes in 
covariance structure analysis: Conventional criteria 
versus new alternatives. Structural Equation Model-
ing: A Multidisciplinary Journal, 6(1), 1-55. https://doi.
org/10.1080/10705519909540118

Instituto Tecnológico de Sonora, ITSON. (2015). Estudio de 
indicadores de trayectoria escolar, Información de in-
sumo para el taller de análisis del comportamiento de 
trayectorias escolares.

Kline, R. (2005). Principles and practice of structural equation 
modelling (2a ed.). The Guilford Press.

Lobato, C., Arbizu, F., & del Castillo, L. (2004). Las representa-
ciones de la tutoría universitaria en profesores y es-
tudiantes: estudio de un caso. Educación XXI, (7), 135-
168. https://www.redalyc.org/pdf/706/70600707.pdf

Mares, G., Rocha, H., Rivas, O., Rueda, E., Cabrera, R., Tovar, J., & 
Medina, L., (2012). Identificación de factores vincula-
dos con la deserción y la trayectoria académica de los 
estudiantes de Psicología en la Fes Iztacala.  Enseñan-
za e Investigación en Psicología, 17(1), 189-207.  https://
www.redalyc.org/articulo.oa?id=29223246012

Martínez, L.M., Conejo, F., & Rodríguez, A.V. (2017). La acción 
tutorial como experiencia educativa para la forma-
ción integral de los estudiantes de Medicina. Revista 
Actualidades Investigativas en Educación, 17(3), 1-23. 
http://dx.doi.org/10.15517/aie.v17i3.30099

Martínez, P., Martínez, M., & Pérez, J. (2016).  ¿Cómo avanzar en 
la tutoría universitaria? Estrategias de acción: Los es-
tudiantes tienen la palabra. Revista Española de Ori-
entación y Psicopedagogía, 27(2), 80-98. https://www.
redalyc.org/articulo.oa?id=338246883006

Morgan, M. (2015). Study expectations of different domiciled 
Postgraduate-Taught students in a UK post-1992-ins-
titution. Quality Assurance in Education, 23(3), 233-
249. https://doi.org/10.1108/QAE-02-2014-0005

Naranjo, M.L. (2010). Motivación: Perspectivas teóricas y algu-
nas consideraciones de su importancia en el ámbito 
educativo. Revista Educación, 33(2), 153-170. http://
www.redalyc.org/articulo.oa?id=44012058010

Nunnally, J., & Bernstein, I. (1995). Teoría Psicométrica (3ª. ed.). 
McGraw-Hill.

Organización de las Naciones Unidas para la Educación, la 
Ciencia y la Cultura, & Organización Internacional del 
Trabajo (2008). Ginebra, Suiza: UNESCO. OIT. https://
www.snte.org.mx/pdf/RecomendacionesOITyUNES-
CO.pdf

Orozco, E. E., Nájera, J.F., Guerra, S. E., Ramos, F., & Guerra, 

nant validation by the multitrait-multimethod ma-
trix. Psychological Bulletin, 56(2), 81-105. https://doi.
org/10.1037/h0046016 

Castañeda, G., & Alarcón, G. J. (2019). Evaluación de la satis-
facción de alumnos de educación superior del Centro 
Universitario Sur de la Universidad Autónoma de Ta-
maulipas. Revista Innovaciones de Negocios, 15(30), 
223-241. https://doi.org/10.29105/rinn15.30-5

Conde, A., Deaño, M., Pinto, A.A., Iglesias-Sarmiento, V., Alfon-
so, S., García-Señorán, M., Limia, S., & Tellado, F. (2017). 
Expectativas académicas y planificación. Claves para 
la interpretación del fracaso y del abandono acadé-
mico. International Journal of Developmental and 
Educational Psychology, 1(1), 167-176. https://www.
redalyc.org/pdf/3498/349852544017.pdf

Cuevas, O., García, R.I., Vales, J.J., & Cruz, I.R. (2017). Monitoring 
the results of the Tutoring Program in its face-to-face 
and virtual modalities on the academic achievement 
of students at a Mexican university. International 
Journal of Higher Education, 6(2), 169-181. https://doi.
org/10.5430/ijhe.v6n2p169

De Backer, L., Van Keer, H., & Valcke, M. (2014). Promoting uni-
versity students’ metacognitive regulation throu-
gh peer learning: the potential of reciprocal peer 
tutoring. Higher Education, 70(3), 1-18. https://doi.
org/10.1007/s10734-014-9849-3

De la Cruz, G., Chehaybar, E., & Abreu, L. F. (2011). Tutoría en 
Educación Superior: Una Revisión Analítica de la Li-
teratura. Revista de la Educación Superior, 40(157), 
189-210. http://publicaciones.anuies.mx/pdfs/revista/
Revista157_S5A2ES.pdf

Delgado-García, M., Conde, S., & Boza, Á. (2020). Perfiles y 
funciones del tutor universitario y sus efectos sobre 
las necesidades tutoriales del alumnado. Revista 
Española de Pedagogía, 78(275), 119-143. https://doi.
org/10.22550/REP78-1-2020-03

Díaz, K., & Osuna, C. (2021). Percepción de los docentes sobre el 
abandono escolar y su práctica en el aula en bachille-
ratos tecnológicos de Baja California. Diálogos sobre 
educación. Temas actuales en investigación educati-
va, 20(11), 1-17. https://doi.org/10.32870/dse.v0i20.576

Eaton, M.D. (2015). Bridging the Experiential Learning Gap: 
An Evaluation of the Impacts of Ulster University’s 
Senior Student Tutoring Scheme on First Year Stu-
dents. Journal of University Teaching and Learning 
Practice, 12(2), 1-15. https://files.eric.ed.gov/fulltext/
EJ1072382.pdf

Feldman, R.S., & Theiss, A.J. (1980). The Teacher and Student 
as Pygmalions: Joint Effects of Teacher and Student 
Expectations. Journal of Educational Psychology, 
74(2), 217-223. https://eric.ed.gov/?q=The+Teacher+an-
d+Student+as+Pygmalions%3a+Joint+Effects+o-
f+Teacher+and+Student+Expectations.&ft=on&i-
d=ED201905

Freixa, M., Llanes, J., & Venceslao, M. (2018). El abandono en 
el recorrido formativo del estudiante de ADE de la 
Universidad de Barcelona. Revista de Investigación 



Revista Digital de Investigación en Docencia Universitaria 2021, 15(2) 11

González, I., Vázquez, M., Zavala,  M.

cias Afines, 14(2), 105 - 115. https://www.redalyc.org/
pdf/4835/483555396010.pdf

Torres, A.D., Badillo, M., Valentin, N.O., & Ramírez, E.T. (2014). 
Las competencias docentes: el desafío de la educación 
superior. Innovación Educativa, 14(66), 129-145. http://
www.scielo.org.mx/pdf/ie/v14n66/v14n66a8.pdf

Torres, M. (2016). Factores de desmotivación más sobresalien-
tes en el aprendizaje: La afectividad requisito ineludi-
ble. Investigación Cualitativa en Educación, 1, 732-735. 
https://proceedings.ciaiq.org/index.php/ciaiq2016/
article/view/663

Triana, M.L., Jadán, P. Y., Sánchez, M.S., Defaz, G.J., & García, 
R.E. (2016). Papel de la motivación docente en el de-
sarrollo de conductas positivas de los estudiantes de 
las carreras de Idiomas y Secretariado Bilingüe de la 
Universidad Técnica de Babahoyo, Extensión Queve-
do, Ecuador. Didasc@lia: Didáctica y Educación, 7(6), 
329-338. https://dialnet.unirioja.es/descarga/articu-
lo/6672974.pdf

Uzuner, S., & Aktas, E. (2016). The effects of peer tutoring on 
university students success, speaking skills and 
speech self-efficacy in the effective and good speech 
course.  Educational Research and Reviews, 11(11), 
1035-1042. https://academicjournals.org/journal/ERR/
article-full-text-pdf/1936FBF58886

Villalobos, A., Melo, Y., & Pérez, C. (2010). Percepción y expecta-
tivas de los alumnos universitarios frente al profesor 
no pedagogo. Estudios Pedagógicos, 36(2), 241-249. 
https://doi.org/10.4067/S0718-07052010000200014

 Walvoord, M.E., & Pleitz, J.D. (2016). Applying Matched Sam-
pling to Evaluate a University Tutoring Program for 
First-Year Students. Learning Assistance Review, 21(1), 
99-113. https://files.eric.ed.gov/fulltext/EJ1095718.pdf

West, S. G., Finch, J. F., & Curran, P. J. (1995). Structural equation 
modelling with non normal variables: problems and 
remedies. En R. H. Hoyle (Ed.), Structural equation 
modeling. Concepts, issues, and applications (pp. 56-
75). Sage Publications Inc.

Zavala, M., González, I., Rodríguez, A., & Vázquez, M. (2015). 
Factores asociados a la deserción escolar. Estudio ex-
ploratorio basado en la experiencia del desertor.  En R. 
Pérez, A. Rodríguez & E. Álvarez (Eds.), Innovación en 
la educación superior. Desafíos y propuestas (pp. 297-
301). Ediciones de la Universidad de Oviedo.

Zavala, M.A., Álvarez, M., Vázquez, M.A., González, I., & Ba-
zán, A. (2018). Factores internos, externos y bila-
terales asociados con la deserción en estudiantes 
universitarios. Interacciones, 4(1), 59-69. https://doi.
org/10.24016/2018.v4n1.103

R. M. (2021). Reflexión sobre las competencias do-
centes en los institutos superiores tecnológicos en 
Ecuador. Educación Médica Superior, 35(1). http://
scielo.sld.cu/scielo.php?script=sci_arttext&pi-
d=S086421412021000100020&lng=es&tlng=es.

Pérez, F. J., González, C., González, N., & Martínez, M. (2017). 
Tutoría en la Universidad: un estudio de caso en la 
Facultad de Educación en la Universidad de Mur-
cia.  Educatio Siglo XXI, 35(2), 91-110. https://doi.or-
g/10.6018/j/298531

Pérez, J. (2015). Expectativas, satisfacción y rendimiento aca-
démico en alumnado universitario. Revista de Psi-
cología y Educación, 10(1), 11-32. http://www.revista-
depsicologiayeducacion.es/pdf/115.pdf

Pichardo, M. C., García, A. B., De la Fuente, J., & Justicia, F. 
(2007).  El estudio de las expectativas en la universi-
dad: análisis de trabajos empíricos y futuras líneas de 
investigación. Revista Electrónica de Investigación 
Educativa, 9(1), 1-16. http://www.scielo.org.mx/pdf/
redie/v9n1/v9n1a1.pdf

Ramírez, M. R., & Olmos, H.I. (2020). Funciones cognitivas y 
motivación en el aprendizaje de las matemáticas. 
Naturaleza y Tecnología, (2), 51-63. http://www.na-
turalezaytecnologia.com/index.php/nyt/article/
view/383/289

 Reeve, J. (2008). Understanding motivation and emotion (5a 
ed.). Harcourt Brace College Publishers

Rodríguez-Pérez, N. (2012). Causas que intervienen en la mo-
tivación del alumno en la enseñanza aprendizaje de 
idiomas: el pensamiento del profesor. Didáctica, Len-
gua y Literatura, 24, 381-409. https://doi.org/10.5209/
rev_DIDA.2012.v24.39932

Román, M. (2013). Factores asociados al abandono y la de-
serción en América Latina: Una mirada en conjunto. 
REICE. Revista Iberoamericana sobre Calidad, Efica-
cia y Cambio en Educación, 11(2), 33-59. https://www.
redalyc.org/pdf/551/55127024002.pdf

Salazar, C.M., Chiang, M.M., & Muñoz, Y.A. (2016). Competen-
cias docentes en la educación superior: Un estudio 
empírico en la Universidad del Bío Bío. Revista Elec-
trónica Actualidades Investigativas en Educación, 
6(1), 1-28. http://dx.doi.org/10.15517/aie.v16i1.22383

Satorra, A., & Bentler, P. M. (2001). A scaled difference chi-squa-
re test statistic for moment structure analysis. Psy-
chometrika, 66(1), 507-514. https://doi.org/10.1007/
BF02296192

Stover, J.B., Bruno, F.E, Uriel, F., & Fernández, M. (2017). Teoría 
de la autodeterminación: Una revisión teórica.  Per-
spectivas en Psicología: Revista de Psicología y Cien-

RIDU / Revista Digital de Investigación en Docencia Universitaria / e-ISSN: 2223-2516

© The authors. This article is being published by the Educational Quality Department’s Research Area Revista Digital de 

Investigación en Docencia Universitaria, Universidad Peruana de Ciencias Aplicadas (UPC). This is an open-access article, 

distributed under the terms of the Attribution-ShareAlike 4.0 International Creative Commons License (http://creativecommons.

org/licenses/by-sa/4.0/), which allows the non-commercial use, distribution and reproduction in any media, provided the 

original work is properly cited.


